Plan on a post it note?

Teachers at a primary schoolin a disadvantaged area of west London decide how they are going to plan and

whether or not to mark.

If headteacher Jeremy Hannay sees a teacher
frequently staying on for hours at the end

of the school day, he asks questions. Itisn't
what he wants.

“We have 23 teachers and almost none
would be here from 3.30 to 5.30 every
single afternoon,” says Hannay, who leads
Three Bridges Primary School, in Southall,
west London. “If a teacher wants to leave at
3.15, they leave. If there are days they want
to leave at 5.30, they stay. They are given
complete professional autonomy and trust
to make decisions that they know will have
a deep impact on the learners and learning.”

Things were very different when Hannay
joined the school six years ago. Teachers
were spending five or more hours a day after
school writing in pupils’ books. Deep marking
at the end of every day was expected.

“I'd never seen the likes of planning
and marking until | came to the UK,” says
Hannay, a Canadian who has lived here for
eight years. “We stopped it at Three Bridges.
It was nonsense. Results drastically and
dramatically improved. They have never
been better.”

Six years ago, 65% of pupils were getting
to level 4 in reading, writing and maths. Now,
Three Bridges is in the top three per cent of
schools in the country for pupil progress.

“l want our teachers to focus on learning
and learners. | don't want them bogged
down with paperwork to prove to God knows
who that they are doing their job,” he adds.
“There's just an underlying assumption
here that everyone is working as hard as
they can, all the time.”

Moving away from deep marking was
abold move. Although the 2016 marking
report produced by the Department for
Education working group makes it clear that
feedback can take many forms, six years
ago Ofsted certainly expected to see
written comments.

The inspectorate may have done a lot of
work in the past year or two to bust what
it says is a myth around a requirement to
see proof of marking, but Hannay is clear
that Ofsted's position has changed. “Itis all
well and good to call it a myth now, but back
thenit wasn't. It existed in handbook after
handbook, and many schools, including
Three Bridges, had it listed in our Ofsted
report,” he argues.

It was this “glorification” of deep marking
by the inspectorate that led to teachers
spending many hours doing it, says Hannay,
despite the fact that it's very often not the
most effective form of feedback.

As a Canadian who trained in an
Ofsted-free education system, Hannay
says: “I never had that almost physical
reaction that others have at the mention of
the word Ofsted and the association it has
with job losses. There are staff here who
have never heard me say Ofsted. | will
never glorify it here.”

The school's policy is to leave teachers
to use their judgement about whether
written feedback should be given. “We know
feedback is a valuable part of the learning
process. It just doesn't have to be written
down,” says Hannay. Similarly, teachers
have the freedom to plan as they want.

PPA can be done off-site and in whatever
form the teacher wants to use.

“My belief is we have hired knowledge
workers and that's what | want them to
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finds out how trusting teachers has cut workload and boosted results

be,” he says. “If our teachers want to

use proforma to plan, be my guest. If

they want to type it up, great. Handwritten,
flip-chart or a plan on a post-it note —
Itruly don't care, as long as the learning

is great.” The school's results speak

for themselves.

Hannay knows and understands
what's happening in his school without
falling into the trap of requiring reams
of written evidence from teachers that
they are giving feedback or committing
hours to planning individual lessons.

Instead, he spends a lot of time
walking the floor, in and out of lessons,
observing. If he spots something that
could be worked on, he will note it and log
it on an electronic supportive development
plan he has devised, which can be accessed
by middle leaders, who will then set about
addressing the area of improvement.

Importantly, no individual is ever
under scrutiny. “There’s no naming and
shaming,” he says, adding: “Pointing
fingers at teachers will lead to them
pointing fingers at pupils and parents.

I never want that. If a lesson doesn't go
as they want it to, | don't want a teacher
pointing at the children saying ‘Well, |
taughtit, you should have learnedit'.

I want them pointing the finger back

at themselves and asking how they
can do it better next time.”

Supporting and developing staff,
and making sure they aren't spending
lots of time on unnecessary work, are
key features of Hannay's leadership
style. He doesn't struggle to hold on
to staff. “There’s no recruitment and
retention crisis here at Three Bridges,”
he says. “People enjoy coming here.

They feel ownership, andit's a piece
of who they are, not just where
they work.”
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