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INSPIRING LE

With themes of ‘getting the balance right’ and ‘reclaiming the research’,

at the British Library in November explored a range of relevant topics
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of early education

GILL JONES Jstsislisli=isRathl

to address deleqgates at the
Early Years Conference, but
she was unable to attend
ecause of pre-election
restrictions. Here, she talks
about why reading really
matters in reception

ne stories and rhymes that we
T read and hear as young children
ast a litetime

That point was vividly made to me
when | was baking a Christmas cake with
my @7-vear-old aunt. &s | grated the
nutrmeg, my aunt started to sing "l had a
little nut tree, nothing woulda it oear but

a silver nutrmeg and a golden pear”

- a nursery rhyme she remembered
from sitting on her mother's lap
many decades ago.

N Mmore recent wears, our
understanding of the way that yvoung
children learn to read and expand their
vocabulary has changed profoundly.

When Ofsted took a thorough look at
the reception wear in 2017, our inspectors
found that reading was at the heart of
the curriculum in the most successful
classes. And | mean reading in the
widest possible sense of the word. That
1=, istening to and joiming in with stories
poems and rhymes - as well as teaching
children how to read. In the best schools

story time was an essential part of

the daily routing; it wasn't a winding-

down exercise at the end of the day
n short, the best head teachers
helped their reception teachers to
develop children’s spoken language
vocabulary and phonics knowledge.
Fast forward to September 2019,
We have fundamentally changed our

appraach to the education inspection

frarmework, I'm sure vou've already seen
our huge ernphasis on reading.

We all know that children who get off
to a good start in reading find it easier
to learn in other subjects: maths, history,
geocgraphy, religious education and
much more. That's why our new deep
dive into reading 15 now mandatory in al
primary schools before inspectors carry
out ther deep dives into other subjects.

What does this mean for primary
school leaders and reception teachers?
Inspectors will look at seven aspects of
reading. { These are set out in paragraphs
296-298 of the school inspection
nandbook.y Their findings from the
reading deep dive will contribute to the
guality of education judgement.

Inspectors ask leaders about how
they prioritise the teaching of reading,
particularly for the lowest 20% of
children in each class. They check how
weell staff are trained to teach beginner
readers - whatever their age - in
these vital early stages. They listen to
these children read, and they question
teachers about how reading books are
organised and which are selected for
children to read at home and school

[o ensure we are consistent,

nspectors use an aide-memaoire
to find out if leaders ensure
the following:

« Reading is prioritised
* Children love reading
* Their phonics programme
ENsures progress
* Books match sounds
* Phonics is taught from the start
of reception
« Teachers focus on the lowest 20%
* They have a team of reading experts.

S0, what does literacy teaching look like
in an ‘outstanding” primary school? To cite
one example, in October, our Inspectors
visited a school in the south east where
many children began the early years with ®
poor speaking and listering skills. Cur
inspectors saw children listening to and
[oinimg inwith a rich range of iterature.
They saw a well-structured phonics
programme implemented thoroughly and
successfully. They saw a dedicated team
of teachers who worked relentlessly to
ensure every child learmed to read fluently.
And, most importantly, they saw children
who loved reading.

lhese children are the lucky ones
Howewer, our children’s future shouldn't

rely on luck. It should be our norm

Takeaway messages from
the workshop leaders

RUTH SWAILES:

“&ll too often, we feel the pressure
to do things earlier, yet we may be
missing out vital stages of children's
development, which may do more
harm than good. It is important to
remember to start with where the child
is, not where they need to be.”

CAWM ROBERTSOM:
“The workshop focused on the

.‘ crucial role played by detailed

assessment when creating an
effective adult-directed and child-
initiated literacy curriculum.”

ike building a culture of
L trust, there isn't someathing |
do. It is the culmination of a

number of factors, all of which seem
quite simple on the surface (even a
very common-sense approach), but
they are complicated

It is impossible in a short
article to articulate all of the
underpinnings of a happy school =
but two of the most important are
our underlying beliefs about staff
and cur ability to pause

AL lpaders, we must see ourselves
as an agent of change with tha
collegial and optimistic view of
humanity that suggests the alowing
People want to do
well/be great
If someone is below
a standard, it is our
responsibility to help them
If they cannot, it is because
we have not ...
If they are lazy or appear
unmotivated, how can we
create the conditions under
which they flourish?
People are smart in different
ways - and if we place them
in the right circumstances,
we can harness that energy
and all rise together
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F If we have to sack a bunch
of staff (and we haven't
defaulted to the views above),
it likely is us who is deficient.

It is OK to be deficient. Flawed
A work in progress - both as

leaders and as teachers. | am

flawed. Broken. Improving. This
i5 the human condition. But that
roat 9oes DOLR Ways = we penmil

ourselves to be fawed so that we
can grant the same grace (O others

This i5 not 1o say that staff have

no roke N their gevelopment
improvement or growth. There
arg, of course. bimeas when the
person 15 not nght, or thay are ir
the wrong job = and thay nead (o

D cuppOorted 1O aawe, HOAEET

that should also bé done N the
most humane and considerate
Wy = COLN N NODW We 3CT amd MO
our actions make them feel That 15

valuas-driven aagersnip at its core

Now OO our values align with our

actions whan thangs are diffcult ?

This links nicely with the idea of
PALISE. It's not an acronym. It is the
art of imacton. OF waiting. OF takang
a minute to breathe, think, reflect

align. It is one of the greatest
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attributes we can have as leaders
{and humans) of busy, Compilex

pecple-driven organisations. Ve
Ive in a fast-food, guick=-x, instant-

loan, Amazon Prme, "mnow’ workd

Everything around 15 designed
to be fast. Even the best TV
PrOOramim &4 seam IO introduce
a senous problem and have it all
up 45 minutes later, done
and dusted. As leaders, we re geep

in that world

change mn a few terms. Hesults
nead to improve across the board
in a year. Don't focus on results;
focus on the curmculum = and be
ready in three months. Inspections
claim to understand the gquality
and complexity of a school in 10
Rours. Ywe, in
sernes of values on our teams

WWe neaed to stop. Slow

Lurm, place the same

Jown. Pause
Laagoership 15 a tough gig on the
best days. | allow mysealf to make

mistakes = | give mysell permission

delegates at NAHT’s Early Years Conference and Primary Conference
and talking points for schools leaders working in these sectors.
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Lo turn mistaxes iNnto opportunities Find out
: R e . about NAHT's
or gQrowwin nerg 15 a gngness 1o

4 z conferences at
that - a freedom. They - our staff - | www.naht.org
nead it, (oo uk/conferences.

Takeaway messages from

the workshop leaders

5U TURMER:

“Schools are good at being appreciative

with pupils, and this doesn't have to
stop in the boardroom.”

PHILIPPA OLLERHEAD:

“The one thing | wanted delegates to
walk away with is a key understanding
of how to create a robust safeguarding

leadership structure that engages all

staff, governors and visitors.” ‘ :




